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Module 3a Individualized Intensive Interventions

Learner Objectives

- Participants will understand the difference between PBS and traditional discipline

approaches.

- Participants will be able to define forms and function of communication and identify the
behavioral mechanisms that contribute to viewing challenging behavior as communicative.

- Participants will describe methods that may be used to determine the function of

challenging behavior.

- Participants will be able to use interview and observational data to determine the
communicative function of challenging behavior and develop behavior hypotheses.

Suggested Agenda

.  Introduction to the Topic

Il. Group Discussion: Challenging Behavior Challenges

lll. Overview of Positive Behavior Support (PBS)

IV. Dimensions of Communication: Form and Function

V. Activity: Behavior Is Communication

VI. Process of PBS: Building a Team

VII. Introduction to Functional Assessment

VIIl. Functional Assessment Observation

IX. Activity: Observing the Function of Behavior
X. Conducting Observations, Data to Collect

XI. Functional Assessment Interview

XIl. Hypothesis Development

XIll. Case Study Activity: Hypothesis Development

XIV. Summary

20 min.
15 min.
25 min.

5 min.
15 min.
25 min.
10 min.

5 min.
25 min.
30 min.
50 min.
15 min.
50 min.

5 min.
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Module 3a

Materials Needed

U

O
O
O

PowerPoint
Module 3a: Presenter’s Answer Guide
(at end of presenter’s script)
Chart Paper or White Board and Markers
Video Clips
3a.1 Challenging Behavior
3a.2 Brendan—Before
3a.3-3a.4 Brendan’s Family—Before
3a.5 Brendan—-With a support plan
3a.6 Brendan’s Family-With PBS
3a.7 Tim—Before
3a.8 Tim—With a support plan
3a.9-3a.12 Observation Vignettes #1-4
andouts
3a.1 Participants’ PowerPoint Slides
3a.2 Talking with Families Do’s and Don'ts
3a.3 Observation Cards (eight copies for
each participant)
3a.4 Home Observation Card
3a.5 Functional Assessment Interview
Form
3a.6 Tim’s Functional Assessment
Interview Form
3a.7 Support Planning Chart
3a.8D, 3a.8P, 3a.8S, 3a.8SH Child
Descriptions/Interviews/Observation Cards
3a.9 Positive Behavior Support Additional
Resources
Inventory of Practices (Participants might
return with the Inventory used in previous
module training)

o 0o oo o oo oopoxoOoooogogodd

Individualized Intensive Interventions

Case Study Instructions

The case studies provide participants with
the experience of applying their knowledge
to an actual case study of a child. To use
the case studies, have the participants form
groups of no more than five to seven
individuals. We have provided you with
materials for four different case study
children. Each case study group should
receive materials on one child (and only its
case study child). If you have large groups,
form multiple groups with the same child.
When it comes time to report, have a group
report on its child and then ask the other
groups that worked on the same case study
to report back. They should confirm that
they had similar ideas or share their
additional thoughts or different perspectives.

Copying Instructions:

Case Study Materials (3a.8D, P, S, SH) are
to be used within the case study activity
during the presentation (Slides 63-65).
There are four different case studies (Pablo,
Dana, Sashi, Sarah). To prepare materials
for the activity, divide the number of
participants by four (the number of case
studies) and make that number of copies for
each case study.

PLEASE NOTE: The Case Study Materials
(child description, observation cards, and
functional assessment interview) that are
distributed in this module will also be used
again in Module 3b. Please ask participants
to keep the case study materials if this
module is being done in conjunction with
the Module 3b Case Study Activity.
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Module 3a Individualized Intensive Interventions

l. Introduction to the Topic l. Introduction to the Topic (20 minutes)
(20 minutes)

1 ﬁﬁﬁ Slide 1: Explain that this workshop will provide participants
. : with the information needed to understand the purpose of
,,, Individualized Intensive challenging behavior. It is part one of two workshops that
Q/%':;ema“:::;’gf'f;;:{;‘;‘;‘i:gg provide the skills needed to implement a process of Positive
Behavior Behavior Support.
Module 3a
Point out that Positive Behavior Support or PBS was

developed to address the intervention needs of children with
the most challenging behavior.

Note that the full process, as participants will learn in these
two workshops, is elaborate, thorough, and very effective. It
is not a process that they would use with every child who
has behavioral concerns; it is for the child whose
challenging behavior continues after participants have tried
prevention approaches and developmentally appropriate
child guidance procedures.

Explain that today you will be talking about how challenging
behavior occurs and is maintained through environmental
factors.

Note that you will discuss a method for analyzing
challenging behavior as it occurs within natural contexts that
may be used to identify the purpose of challenging behavior.

Note that participants will view video clips that will offer a
context from which they can practice those methods.

Finally, explain that participants will learn how to use
multiple sources of data to determine the function of
challenging behavior, and they will have an opportunity to
apply those skills with a case study example. Point out to
participants that they can use Participants’ PowerPoint
Slides (Handout 3a.1) to take notes during the workshop.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/ P3al



Module 3a

Topics
*« Case study illustrations

+ Understand form and function of
challenging behavior

* Learn the process to develop and
implement a behavior support plan

Intensive Individualized
Interventions
+ Examina the Inventory of Practices

+ Review the pracbces listed in the
Individualized Intensive level

by them

+ Identify the three practices you could
improve, mark with a +

+ Share 1 strength and 1 area lo improve

+ Salect your 3 greatest strengths and put a *

Challenging Behavior
What we are referring to when we say “challenging
behavior® is

= Any repeated pattern of behawor that interferes
with learming or engagement in pro-social
inleractions wilh peers and adulls

» Bahaviors that are nod responsive tio the use of

uli

» Prolonged tantums. physical and verbal
AQAresSion, dsnaplive vocal and malos behavior

(eq., 5 py), property
salf-injury. noncompliance, and withdrawal .

Individualized Intensive Interventions

Agenda/Learner Objectives

Slide 2: Show today’s topics.

1.

Participants will understand the difference between PBS
and traditional discipline approaches.

Participants will be able to define forms and function of
communication and identify the behavioral mechanisms
that contribute to viewing challenging behavior as
communicative.

Participants will describe methods that may be used to
determine the function of challenging behavior.

Participants will be able to use interview and observational
data to determine the communicative function of
challenging behavior and develop behavior hypotheses.

Explain that you are going to talk about a process—the
process of Positive Behavior Support—that may be used to
address the needs of children with persistent challenging
behavior.

Slide 3: (Handout: Inventory of Practices)
Have participants take out the inventory of
practices and look at p.13 and 14. They
should review the practices and then select
their strengths and identify practices they
could improve. Do a share back or table share

as appropriate for the audience size.

Challenging Behavior

Slide 4: What we are referring to when we say “challenging
behavior” is:

Any repeated pattern of behavior that interferes with
learning or engagement in prosocial interactions with peers
and adults.

Behaviors that are not responsive to the use of
developmentally appropriate guidance procedures.

Prolonged tantrums, physical and verbal aggression,
disruptive vocal and motor behavior (e.g., screaming,
stereotypy), property destruction, self-injury,
noncompliance, and withdrawal.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/
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Video 3a.1
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Module 3a

Challenging Behavior

N

Individualized Interventions
Supporting Children with Persistent
Challenging Beha_\_-'_io__r

Intensive Individualized
Interventions

Intensive individualized inlerventions are
used with children who have very
persistent and severe challenging
behavior and do not respond lo the
typical preventive practices, child guidance
procedures, or social emotional teaching
slrategies thal would normally work with
most children,

. Group Discussion:

Challenging Behavior
Challenges
(15 minutes)

Group Discussion: Challenging
Behavior Challenges

Using chart paper:
» List challenging behaviors

= List interventions that you have tried
for those behaviors

+ Were the interventions effective?

Individualized Intensive Interventions

Say, “Let’s look at the kind of behaviors that can be
addressed using this process.”

Slide 5: (Video 3a.1: Challenging Behavior) Show the
short video clip that depicts several children having severe
challenging behavior to illustrate the topic. These are the
kind of behaviors we are talking about.

The Pyramid Model

Slide 6: Point out that the training today will focus on the top
of the pyramid.

Explain that you will be discussing an intervention process
that is designed to address the challenging behaviors of
children with the most challenging behavior.

Remind participants that the top of the pyramid is reserved
for a very few number of children who still exhibit challenging
behavior even when teachers have addressed everything
else in the pyramid: staff has positive relationships with the
children; the classroom has been arranged carefully to
promote appropriate behavior; and there is a systematic
approach to teaching social and emotional skills.

Intensive Individualized Instruction

Slide 7: Intensive individualized interventions are used with
children who have very persistent and severe challenging
behavior and do not respond to the typical preventive
practices, child guidance procedures, or social emotional
teaching strategies that would normally work with most
children.

Il. Group Discussion: Challenging Behavior Challenges
(15 minutes)

Slide 8: Using chart paper, ask participants to list
challenging behaviors that occur that are beyond what

they expect developmentally from a child. “I'm sure

many of you have worked with children who have

persistent challenging behavior. Tell me the kind of behaviors
you have seen. Remember, we are talking about challenging
behavior that is persistent and unresponsive to the use of
good guidance procedures.”

The Center on the Social and Emotional Foundations for Early Learning

Vanderbilt University http://csefel.vanderbilt.edu/
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Module 3a

lll. Overview of Positive
Behavior Support (PBS)
(25 minutes)

Individualized Positive Behavior
Support (I-PBS)

* An approach for changing a child's behavior

* Is based on humanistic values and research.

* An approach for developing an understanding
of why the child has challenging behavior and
leaching the child new skills Lo replace
challenging bahaviar,

« A holistic approach that considers all of the
factors that impact on a child. family, and the
child's bahavior.

Research on I-PBS

+ Effective for all ages of individuals with
disabililies 2-50 years.
* Effective for diverse groups of individuals with
t mental ion, itional
defiant disorder, autism, emotional behavioral
disorders, childran al risk. etc.

+ PBS is the only comprehensive and evidence-
based app h to address challenging
behavior within a variety of natural settings.

Individualized Intensive Interventions

Ask participants to list the interventions that they
have tried on a new piece of chart paper (examples
of responses may be redirect, ignore, time-out).

Ask participants to reflect on whether the interventions were
effective, and allow them to discuss their feelings and
perspectives on the methods they have used. You may
want to comment that the interventions listed, the
interventions that are in the typical early educator’s toolbox,
may not be systematic or comprehensive enough to
address these types of challenging behaviors. This module
and the next module will offer a process and approach for
successfully making a difference for these types of
behaviors.

Ask participants if they knew why the child that they were
thinking about during the previous three points was
engaging in the challenging behavior.

Facilitate a discussion that helps participants understand
that if they know why children have challenging behavior, it
may be easier to develop effective interventions.

lll. Overview of Positive Behavior Support (PBS)
(25 minutes)

Slides 9-10: Positive Behavior Support (PBS) is an
approach for changing a child’s behavior. It is based on
humanistic values and research. It is an approach for
developing an understanding of why the child has
challenging behavior and teaching the child new skills to
replace challenging behavior. PBS is a holistic approach
that considers all of the factors that impact on a child,
family, and the child’s behavior.

Through emerging research, we have found that PBS is a
very powerful intervention approach that is quite effective
with all ages, diverse groups, and people of various cultures
and disabilities. It is the only comprehensive approach that
is evidence based and addresses challenging behavior
within a variety of natural settings.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/
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Module 3a

11
Old Way — New Way

Old Way New Way

+ Ganaral intervention for  * Inlervention malched o
all behavior challanges purpes of the behavior

« Imervention is reactive  * Indarvention is proactive

= Foous on behavior = Faocus on teaching new
reduction skills

= Quiek fix = Long-term interventions

12 Challenging Behavior

Communicates

+ Communicates a message when a
child does not have language.

* Used instead of language by a child
who has limited social skills or has
learned that challenging behavior will
result in meeting his or her needs.

Individualized Intensive Interventions

Old Way/New Way

Slide 11: Explain that over the next two days, participants
will be learning about the process of Individualized Positive
Behavior Support (PBS). Explain that, traditionally, we have
learned to deal with behavior challenges by using general
interventions. For instance, if a child were to do something
that he/she was not supposed to do, he/she would be
placed in “time-out” regardless of the “function of the
behavior.” With PBS, we are now matching the intervention
to the purpose of the child’s behavior. These types of
interventions were typically “reactive” in nature; they were
applied after the child had challenging behavior in an effort
to deliver a powerful enough consequence that the child
would not do the behavior again. PBS uses a proactive
approach; most of the power in the intervention approach is
preventing the behavior from occurring in the first place.

Reactive strategies might provide a quick fix in getting the
child to not use the challenging behavior. The problem with
these kinds of approaches is that they don’t respond to what
the child is attempting to achieve by using challenging
behavior. In PBS, challenging behavior is viewed as meeting
a need for the child. Children use challenging behavior
because they lack more appropriate social or
communication skills to get their needs met. So, the PBS
approach involves strategies that move beyond the “quick
fix” and are long term interventions. Interventions that give
children new skills to use may take time. Learning a new
skill takes time, but the child is also more likely to sustain it
over time because the child no longer needs to use
challenging behavior to meet his/her needs.

Challenging Behavior Communicates

Slide 12: Explain that challenging behavior carries meaning
and communicates a message. In some instances, when
children do not have the language skills necessary to
communicate appropriately, they will resort to using
challenging behavior as a means of communication. A child
who has limited social skills or has learned that challenging
behavior will result in meeting his/her needs may also use
challenging behavior instead of language.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/
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13

14

15

Video 3a.3

16

Video 3a.4

17

18

Video 3a.6

Module 3a

Challenging Behavior Works

+ Children engage in challenging
behavior because “it works" for them.

+ Challenging behavior results in the
child gaining access to something or
someone (i.e., obtainlrequest) or
avoiding something or someane (i.e.,
escape/protest).

Brendan Before Intervention

Brendan’s Family Before
Intervention

Brendan’s Family Continued

Brendan With a Support Plan

Brendan's Family: What PBS has
Done for Us

Individualized Intensive Interventions

Challenging Behavior Works

Slide 13: Children engage in challenging behavior because
“it works” for them. Challenging behavior results in the child
gaining access to something/someone (i.e., obtain) or
avoiding something/someone (i.e., escape).

Video Observations: Brendan and Tim/Importance of
PBS

Slides 14-20: Video Observations: Tell the group, “Now that
I've explained the research and how PBS is different from
traditional approaches, | want to show you the “power of
PBS.” Show brief video vignettes of “Before PBS and With
PBS”. “You will see videos of two different children before
and after the implementation of Positive Behavior Support.
Let’s watch these to see how it can affect a child’s behavior.”
Slides 14-18: (Videos 3a.2, 3a.3, 3a.4, 3a.5, 3a.6:
Brendan Before and After PBS). The first boy is at the
public library with his mother. The parents indicated that
the library was the most difficult public place for them to
visit due to their son’s behavior. In fact, every time they
visited the library, they were asked to leave. Brendan is a
child with Autism Spectrum Disorder. In the before
intervention video, you see him having a tantrum about
entering the library. He has been engaging in the tantrum
for about 20 minutes when the video was started. In the
video of Brendan going to the library with a support plan,
Brendan is much more receptive to going in the library.
The supports that were put in place included a visual
schedule in the car to let Brendan know where he was
going, a scripted story that provided the steps and
expectations of the library routine, and visual cue cards
(his mother has those on her wrist) that help Brendan
remember expectations. Brendan was prepared for this
routine by reviewing the scripted story for a week before
trying the routine again.

Rev. 12/13
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Module 3a

19

Tim Before Intervention

Video 3a.7 F.

20
Tim With a Support Plan

Video 3a.8

IV. Dimensions of
Communication:
Form and Function
(5 minutes)

21

Dimensions of Communication

Every communicative behavior can be
described by the form and function.

* Form: the behavior used to communicate.

* Function: the reason or purpose of the
communicative behavior.

22 Children Communicate in
Many Ways:

Forms of communication

+ Words

= Senlences

+ Beind o @ piclure

+ Eyegaze

+ Pulling adult

= Crying

- Biling

+ Tanbrums

T

23

Children Communicate a Variety
of Messages

Funclions of communicalion

~ Requesl objes, activity
person

+ Escape demands

* Escape activity

+ Escape a person

« Request help

+ Request sccial interaction

+ Commant

* Reguest informaticn

* Request sensory
stimulation

+ Escape sensory stimulation

-7

Individualized Intensive Interventions

Slides 19-20: (Videos 3a.7 and 3a.8: Tim Before and
After PBS). The second boy is a child, without a
diagnosed disability, who had attended a high-quality
preschool program and had severe challenging
behavior. Tim had great difficulty playing with other
children and taking turns. His intervention included brief
social skills training before center time where he was
taught how to share, take turns, enter play appropriately,
and accept other children’s play ideas. His intervention
also included a scripted story about these skills framed
in a “super-friend” context. Finally, he used a self-
monitoring form prior to centers to remember what skills
to use and after centers to reflect on his use of the skills.

IV. Dimensions of Communication: Form and Function
(5 minutes)

Slides 21-23: We are focusing on two dimensions of
communication. Every communicative behavior can be
described by the “form” and “function” of the
communication. Once again, children engage in challenging
behavior because “it works” for them. Challenging behavior
results in the child gaining access to something or someone
(i.e., obtain/request) or avoiding something or someone
(i.e., escape/protest).

Positive Behavior Support is based on the assumption that
children’s challenging behavior has meaning. Explain how
we have many forms of communication to express
functions. For example, to express dissatisfaction with a
workshop:

1. Participants might complain; they might find something
else to do (i.e., engage in off-task behavior).

2. They might leave the room (in behavioral terms that is
elopement!).

3. If it really became too much to bear, they might scream.
Point out that all of these forms of communication tell
you that they want to change the workshop content or
escape. As children learn to communicate, they

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/
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Behavior Equation
i Maintaining

Trigger Behavior Corsetenos
Jdoay is asked  Joey resisls, Teacher moves
o come fo cries, and hits | away from Joey
circle. Teachar leacher. and aliows Joey

provides fo select a
physical prampt differant aciivify:

o move fum lo
group.

V. Activity: Behavior is
Communication
(15 minutes)

25

Evan

Evan is playing with Duplos. He tries to
attach a block to his stack of 3. He
can’t quite get the blocks to connect.
He looks up at the adult and begins
fussing. He holds the stack of blocks
up, looks at the blocks, and looks at the
adult. The adult helps him put the
blocks together,

26

Evan

i Trigger Behavior | :‘a'"hm'"q

[ Piaying with Laoks up at [ At helps puf
Duplos, cant adull, fusses, | blocks logeiher.
connect blocks, holds up

tincks, looks &f
‘ blackiadult. |

Function: | |

Gel help
!

Individualized Intensive Interventions

communicate about many things. Pose these questions to
the group: What are some of the first things that children
communicate? When children first communicate, they
may use different forms of communicative behavior. How
do children first tell you “no” or “want?” What about when
they are 9 months old and don’t have words? Explain
that, in communicative behavior, we can identify both the
function of communication (e.g., request, protest,
comment) and the form of communication (e.g., cry, point,
use words).

Slide 24: We use the behavior equation to interpret what is
the function of communication. The behavior equation has
three foundational parts: 1) the trigger or antecedent to the
behavior; 2) the behavior or what the child says and does;
and 3) the maintaining consequence or the events that follow
the behavior. In slide 24, point out the elements of the
equation and then ask participants what they believe is the
function of Joey's communication.

V. Activity: Behavior is Communication (15 minutes)

Slides 25-32: Tell participants that you’re going to show them
several scenarios of children communicating something and
that you’ll want them to identify what the child is
communicating. Show four written examples of situations and
ask the group to identify the triggers, challenging behavior,
maintaining consequences, and function of the behavior. You
can even chart responses on chart paper using the

Behavior Equation chart. There may be more than one
possible explanation of some of these situations, but

listed below are some possible functions:

Evan
+ Trigger—Evan can’t get the blocks together.

+ Behavior—Evan fusses, holds up the blocks, and looks at
the teacher.

+ Maintaining Consequence—Teacher puts the blocks
together for him.

+ Function—Request help.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/
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27

28

29

30

31

32

Module 3a

Gabriella

Gabriella is playing in her reom. Her mom
says, "Come on Gabriella, Time to go to
school." Her mom pulls on her arm to try to
get Gabriella to stand and go to the car.
Gabriella yells, screams, and begins kicking
at her toys. Her mother says, “All right, 5
more minutes. But then we must go."
Gabriglla's mom walks away, and Gabriella
continues playing with her toys.

Gabriella
Trigger Behavier CMalmalnlng
Playing in roam, Yefls, screams, | Mom gives her
fime togefin  kicks al toys, five mare
car for school minutes of play
fime.
Mom pulls o
arm to get o Function:
sland. Eszcapes-
Goirng fa
the car
Tim

Tim is riding a trike on the playground bike
path. He sees a child move Lo the sandbox
where Tim had just finished building a road-
way. He leaps off his trike and tackles the
child. He hits the child. An adult comeas over
to intervene, She comforts the child and
scolds Tim, Tim goes to the sandbox and
continuas construction on his road-way,

Tim
4 Maintaining
Trigger Behavior Consegquencs
A child moves | Tackles and | Adull intervenes
to the sandbox Hhits child. and scolds Tim,
where Tim has comforts olher
fust bt child,
something. -
Function: Tirn continues
Obtain road-way.
aceess o
roadway
L
Madison

Madison is in housekeeping. putting on high
heels and a hat. Emily moves into the area and
selects a purse from the dress-ups box.
Madizon shouts “no” and bites Emily. A teachar
comes over; she asks Madison 1o go 1o the
thinking chair and lakes Emily Lo the bathroom
1o lock al the bite. After 4 minutes, Madison
leaves the thinking chair and returns to
housekeeping. She grabs the purse Emily had
selacted and continues to play. Emily leaves the
bathroom with the teacher and then begins an
art activity whera the teacher is presant.

Madison
2 4 |  Maintaining
Trigger Behavior | Censsquance
Another child | Shouls "na,” | Sent fo “thinking
moves lo area | bites child. chair"
and gets & fay ather child
[purss). consoled, four
minutes later,
| Madison leaves
Function: || chair and relums
Getthe || 1o play with
pursa | purse.

Individualized Intensive Interventions

Gabriella

Trigger—Gabriella is told that she should stand up and
go to the car.

Behavior—Gabriella yells, screams, and begins kicking.

Maintaining Consequence —Mom gives her 5 more
minutes to play.

Function—Escape going to the car.

Tim

Trigger—A child moves to the sandbox where Tim has
just built something.

Behavior—Tim tackles and hits the child.

Maintaining Consequence —Adult intervenes and scolds
Tim and comforts other child; Tim continues constructing
his road-way.

Function—Gets his road-way back.

Madison

Trigger—Another child takes a toy from the area where
Madison is playing.
Behavior—Madison shouts at the child and bites her.

Maintaining Consequence —Madison goes back and gets
the toy, and the other child goes with the teacher to
another activity.

Function—Get the purse.
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Module 3a Individualized Intensive Interventions

VL. Process of PBS: VI. Process of PBS: Building a Team (25 minutes)
Building a Team
(25 minutes) Slide 33: Tell participants, “Now that we have described the

philosophy and theory behind PBS, we are going to talk a
little about the process and how it may be used in

33 e . : ,, .
EYREI P S participants’ classrooms.” Show slide of the process.
Interventions
Step 1: Eﬂ:&&gﬁ;ngfal?llaboraﬁve team and
Stan 2 Gatharig nfomation (unctna 1. Establishing a team and identifying goals of intervention
assessment)
St2p 3. Developing hypotheses (best guess) 2. Gathering information—functional assessment
Step 4: Designing behavior support plans
e 3. Developing hypotheses about challenging behaviors
(best guess)
4. Designing a behavior support plan
5. Implementing, monitoring, and evaluating outcomes and
refining plan in natural environments. Before beginning
the process outlined above, the first step is to identify a
team and to come together to develop a vision for the
child.
Potential Team Members
34 YT Slide 34: Show slide of potential team members, and
ey ask participants to identify what each member would
- Teacher(s) bring to the process of working together to change a
+ Assisting Teacher/Paraprofessional child’s behavior. Write down their responses on chart
- Therapists paper. Explain that if we are going to encourage
= R - families to be part of a team with us, we have to pay
=0 . .
i attention to making sure that they are comfortable and feel
welcomed from the very beginning.
Group Discussion: Welcoming Families
35 Slide 35: (Handout 3a.2: Talking with
ﬁ;ﬁ;g" ?f;;':.f:ﬁf;; Families: Do’s and Don’ts) Using chart
g shin pap paper, ask the participants to identify
Wy s i i et strategies that they have used to make sure
when focusing on their child’s needs. the family can be an equal partner when
" Cammnicating wifories st hl focusing on a child’s special support needs.
ol e s J One of the most difficult things is discussing
a child’s severe challenging behavior with Handout 3a.2

the family. Ask participants to identify do’s

and don’ts when talking to family members about
their child’s challenging behavior. Write these
suggestions on chart paper.

Rev. 12113 The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University http://csefel.vanderbilt.edu/ P3a.12



VII. Functional Assessment

36

37

38

Module 3a

(10 Minutes)

Process for
Individualized Interventions

Step 1: Establishing a collaborative team and
iantifying goals

Step 2: Gathering information (functional
assessment)

Step 3. Developing hypotheses (best guess)
Step 4 Designing behavior support plans
Step 5 Imgl ing, monitaring,

ou?qomes. and refining plan in natural
environments

Functional Assessment

+ A process for developing an
understanding of a child's challenging
behavior and how the behavior is
governed by environmental events.

+ A portfolio of information that provides
you with data (e.q., observations,
information) to understand the child

+ Results in the identificaticn of the

“purpose” or “function” of the challenging

behavior.

Process of the Functional
Assessment
+ Observe the child in target routines and
sellings.

+ Collect data on child behavior, looking for

situations that predict challenging
behavior and that are linked with
appropriate behavior.

+ Interview persons most familiar with the
child,

+ Review records.

Individualized Intensive Interventions

VIl. Functional Assessment (10 Minutes)

Slides 36-38: The second step in the process of PBS is to
conduct a functional assessment.

1. Point out that the functional assessment is an
assessment process that gives you information on the
purpose of the child’s challenging behavior.

2. Slide 37: Stress that the assessment is not a formal test
but a set of observations and questions that you will use
to dig deeper into the meaning of the child’s challenging
behavior.

Explain that, earlier, participants looked at some examples
of challenging behavior from which they were able to
interpret the meaning of the child’s behavior.

Note that you will do the same thing in the process of
functional assessment.

Point out that functional assessment involves observing the
child in settings where challenging behavior may occur and
observing what circumstances are associated with
appropriate behavior.

Note that as they observe, they will collect data on the
child’s behavior; that is, they will record information that can
later be analyzed to determine the function of the child’s
behavior.

Explain that they will also use interviews to capture the
perspectives of people who know the child best and who
can provide important information that will assist them in
understanding the child (e.g., the family).

Finally, reviewing a child’s records may provide important
information about the child.
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VIII. Functional Assessment
Observation
(5 minutes)

39

Observation Card

ame: e | Tt
| Tooma:

40

IX. Activity: Observing the
Function of Behavior
(25 minutes)

41

Observation Vignette #1

42
Observation Card

Individualized Intensive Interventions

VIII. Functional Assessment Observation (5 minutes)

Observation Card e

Slides 39-40: (Handout 3a.3: Observation |

Cards) Stress that observation is a critical = - =

component. Show a blank observation card | |-

as one format for collecting observation
information. Note that this is one very -
simple method to use for observation. Handout 3a.3
Explain that they write down their names, the child’s name,
date of observation, and the general setting of the
observation. Explain that they then describe the social
context in which the challenging behavior occurs, the
behavior with detail, and what follows the behavior. Explain
that information recorded on the observation cards helps

one to determine the possible function of the behavior.

IX. Activity: Observing the Function of Behavior
(25 minutes)

Observation Vignettes

Slides 41-48: (Handout 3a.3: Observation Cards) Ask
participants to observe each video clip and then write what
they observe on the Observation Card (Show video
vignettes of three different children. They will see each child
twice.) To play the video, double click on the slide picture.
Note: Participants will need six blank cards if you feel that
they need to practice writing out each observation.

This is one simple method for observation. You write down
your name, the child’s name, date of observation, and the
general setting of the observation. Then, you describe the
social context in which the challenging behavior occurs
(triggers), describe the behavior with detail, and describe
what follows the behavior (maintaining consequences).

From this information gathered, the observer can come up
with a possible function of the behavior observed—what the
behavior is communicating. Note: It might be helpful if the
participants record observations for two of the observation

Rev. 12/13
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43

45

46

Module 3a

Observation Vignette #2

Observation Vignette #3

ideo 3a.11

Observation Card

Individualized Intensive Interventions

vignettes and then talk through the remaining observations.
This will save on time. However, if the participants need
practice with observing and recording, they can fill out as
many observation cards as the presenter feels is needed.

As the presenter, please be aware that at times the
observations of the video vignettes lead to discussion about
possible functions of the child’s behavior. Participants may
disagree as to the function of the behavior. It is important to
allow for discussion and to replay video clips if needed.
Remind participants, however, that in the “real world” we
only get to watch a sequence of events once. Point out that
it is important to do many observations of a child in a
variety of settings before determining the function of the
child’s behavior. Multiple observations will lead you to the
true function of the behavior, and that is why multiple
observations are so critical. This becomes more apparent to
participants when they observe video observations #5 and
#6. The instructor displays the completed observation card
after each observation. Click on the picture to start the
video. Watch each video clip and then display the
completed observation cards.

Slides 41-42: (Video 3a.9: Video Observation #1) Point
out the boy near the shelves playing with the truck.

Slides 43-44: (Video 3a.10: Video Observation #2)
Point out the boy in the “Bob the Builder” shirt.

Slides 45-46: (Video 3a.11: Video Observation #3)
Point out the boy in the white shirt, blue shorts, sitting in
front of the teacher. Tell participants the child’s name is
Ryan because an adult calls to him but is not visible on
screen.

Slides 47-48: (Video 3a.12: Video Observation #4)
Point out the boy walking with the teacher.
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X. Conducting
Observations: Data to
Collect (30 minutes)

49
Scatter Plot
e [ J—
50
Everybody Helps
+ Family collects data
+ Educational staff collects data
« Therapists collect data
51
ilKIS!I
KIS it (Keep It
Simple) - - Create
simple, user-friendly
forms to collect
information {e.g.,
rating scales,
checklists).
52

Home Observation Card

53
Home Observation Card

[T e

il

Individualized Intensive Interventions

X. Conducting Observations: Data to Collect
(30 minutes)

Scatter Plot

Slide 49: Explain scatter plot; show form that has been
completed. A scatter plot involves recording the times of the
day (and/or activities) in which the behavior does and does
not occur to identify patterns that occur over days or weeks.
Ask participants what can be determined (e.g., the
challenging behavior occurs right before lunch; child may be
hungry, or the child might be tired).

Everybody Helps/KIS
Slides 50-51: It’s very helpful for families to also contribute

observations of challenging behavior at home. The rule is to
“KIS it” (Keep It Simple) and create user friendly forms.

Home Observation Card

Slides 52-53: (Handout 3a.4: Home
Observation Card) Show the two slides of
the Home Observation Card (front/back).
This card can be used by families when
doing observations.

Handout 3a.4
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XI.

54

55

56

Module 3a

Functional
Assessment Interview
(50 minutes)

Functional Assessment Interview
+ Defing hehavior (describe what you see)
* Describe frequency and intensily

 Explore related facters (e.g., sleep,
madications)

= |dentify prediciors (triggers)
* |dantify maintaining consequencas
= ldentify current communicative functions

Functional Assessment Interview

Refer to Tim's Sample Functional
Assessment Interview

TimFAl pdf

sl

Large Group Activity: Complete
Last Section of Tim's FAI

Immediate
Antecedent

[Trigiger}

Prabilem Maintaining

Bitiawior | Conssqmpons | T

LINK TO ANSWER

XIl. Hypothesis

57

Development
(15 minutes)

Process for
Individualized Interventions

Step 1: Eslablishing a collaborative leam and
entifying goals

Step 2; Gathering information {funclional
assessment)

Step 3: Developing hypotheses (best guess)

Step 4: Designing behavior support plans

Step 5 Impl ting, monitoring, i
autcomes, and refining plan in natural
anvironmants

Individualized Intensive Interventions

XI. Functional Assessment Interview (50 minutes)

Slides 54-55: (Handout 3a.5: Functional
Assessment Interview Form) Discuss the
need for and benefit of an interview, the
value of different people’s perspectives,
and how interviews are useful for gathering
comprehensive information in a short
period of time. If you are doing consultation
in the classroom, you may want to do the
interview first before observations. The
interview will give you the opportunity to identify the
behavior, define “what it looks like,” and identify the times of
day that observations should occur. Show completed
interview on the sample child (Click on the hyperlink on
Slide 55 to link directly to the pdf file called TimFAl pdf, and
when done with overview, close the file and you will
automatically return to the PowerPoint presentation.). After
each section, point to what the interview captures.

Handout 3a.5

Large Group Activity: Complete Last Section of Tim’s

FAI

Slide 56: (Handout 3a.6 Tim's FAI Form)
As a group, discuss and fill out the last
section of Tim’s FAIl. Click on the hyperlink to
display answer.

XIl. Hypothesis Development (15 minutes)

Slide 57: Show the process of PBS, and

note that you have discussed the firsttwo | ===
steps of the process. The third step is to
develop a hypothesis (best guess).

Handout 3a.7

The Center on the Social and Emotional Foundations for Early Learning

Vanderbilt University http://csefel.vanderbilt.edu/

P 3a.17



58

59

60

61

62

Module 3a

Hypotheses Statements
= Triggers of the challenging behavior

« Description of the challenging
behavior

* Responses that maintain the
challenging behavior

+ Purpose of the behavior

Tim's Support Planning Chart -
Hypothesis

Triga Banavior

- Greup play: centars and |
sraside play

Hypothesis Statement

In group play situations {outside play/
centers), Tim uses verbal aggression
(threats), physical aggression (hit, push,
kick, punch), and property destruction
(throwing or banging toys) to obtain toys
andfor join play, When this occurs, the peer
relinguishes the desired loy and leaves the
play area and/or an adult intervenes and
provides Tim with excessive negalive
attention.

Hypothesis Statement

Billy will use tantrums to request a social
interaction. Billy will initiate a chase game
or request to be held by pulling the adult's
hand or positioning the adult. If the adult

does not comply, Billy will cry loudly,
scream, and bring his hands to his face or
ears. Often the adult will comply with his
request or pick him up.

Not Sure About the Hypothesis?

* What would make the chaflenging behavior

stop? |5 it something you would provide or allow
the child tc access? Oris there something to
remove? Or can you allow the child to leava?

* If still unsure, collect more data in the same

context.

= Bome challenging behavior may have the same

form but serve mulftiple functions.

» Some challenging behaviors may begin around

one function (e.g., escape) and condinue fo
serve anether function (e.g,, gain attention).

Individualized Intensive Interventions

Hypotheses Statements

Slide 58: (Handout 3a.7: Support Planning Chart)
Explain that when functional assessment is complete, you
develop a hypothesis. Show parts of a hypothesis. When
working as a team, it is helpful to use chart paper to
analyze challenging behavior in routines, activities, or
interactions. Identify the basic equation (trigger, behavior,
and maintaining consequence) of the challenging behavior,
and write the equation on the chart paper.

Slide 59: Show slide with the sample of one of Tim’s
behavior equations that is charted on the Support Planning
Chart. Show how when you have the basic behavior
equation, you can then determine the function of the
challenging behavior. Once you have the trigger, behavior,
maintaining consequence and the function you have all the
components of the hypothesis statement.

Slides 60-61: Put up the written hypothesis statements,
and ask the group to identify the parts. Use Tim as an
example:

1. Trigger—group indoor and outdoor play

2. Challenging behavior—verbal aggression (threats),
physical aggression (hit, push, kick, punch), property
destruction

3. Maintaining consequences—peers give up toys/items,
peers leave area, adults intervene with excessive
negative attention on Tim

4. Purpose of behavior—obtain toy/play

Not Sure about the Hypothesis?

Slide 62: If one is unsure of the hypotheses that have been
developed, it is important to think about “what would make
the challenging behavior stop.” One could also ask: “Is
there something that could be done to allow the child to
obtain a desired item/activity or escape an activity/use of an
item?” If after thinking about these things, you are still
unsure, collect more data in the same context. It is
important to be aware that some challenging behavior may
have the same form but serve multiple functions. It is also
important to realize that some challenging behaviors may
begin around one function (e.g., escape) and continue to
serve another function (e.g., gain attention).
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XIll. Case Study Activity:

63

64

65

Hypothesis
Development
(50 minutes)

Working as a Collaborative Team
= Assign roles.

+ Determine agenda and time for
meetings.

= Ensure group participation through
facilitation and participatory
processes.

Roles

- Facilitator - prrson whe
auides group in atating
agends, work goals, tme
allocation

* Reporter - person who
shares group information,
makas prasentation

* Encourager - parson who
* Recorder — parson who provides feedback to group
wriles down e memibers
diacussion
+ Jargon-buster - persan
+ Time Kesper - Person who asks the guastion
whe Iracks time and “whiasl to you mean when
wams when agenda ilem  you say ‘gobbiey-gook’ and
ie ending halps the group with
communicating clearhy

Hypothesis Development
+ Assign roles.

+ Review child description, observation,
and interview.

« Complete final page of interview,

+ Determine functions of challenging
behavior.

= Write hypothesis statement for at least
one function.

+ Report to group.

3a.80, 3.8, 30,85, dassH [B)

XIll. Case Study Activity: Hypothesis
Development (50 minutes)

Slides 63-65: (Handouts 3a.8D, 3a.8P, 3a.8S,
3a.8SH) Discuss briefly how these steps help
foster the development of teams who work well
together.

Ask the groups to divide into case study teams
(no more than five to seven in a team). Provide
each case study team materials on the same
child.

1. Once teams are formed, ask each team
member to identify his/her role on the
collaborative team, and provide each team
with handouts for its case study child (Dana,
Pablo, Sarah, Sashi). Ask the teams to
review their materials silently for about 15
minutes. Then discuss the functions of their
case study child’s challenging behavior.
(Discussion and recording takes 20
minutes)

2. Each group should develop at least one
behavior equation. Instruct groups to chart
the equation of the target behavior’s setting
events (if applicable), triggers, description of
the behavior, the maintaining
consequences, and the function on the last
page (Section I) of the Functional
Assessment Interview. Caution the groups
that the behavior may serve multiple
functions and/or several behaviors could
serve one function.

3. After they chart the behavior equation, they

need to write out the hypothesis statement to

present to the group. As the groups begin

their work, the instructor should circulate and

Handout 3a.8s

Handout 3a.8SH

Small Group
Activity

make sure that each group has assigned roles and is
clear about the outcomes expected from the activity.

4. Each group takes a minute to briefly describe its child to
the large group and then shares one of the behavior

hypothesis statements.
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XIV. Summary (5 minutes)

Module 3a

66

1
2

3

A b

Major Messages
. Challenging behavior has meaning for the child,

_ Childran use behavior lo access samething ar
i q y or avoid ing or
sameona {escape/protest).

. The process of Functional Assessment is used
to determine the function or purpose of
challenging behavior,

- F ibe the lriggers,
challenging behavior, maintaining
consequences, and function,

3.0 Eﬁ

Individualized Intensive Interventions

Note: Module 3a Presenter’s Answer Guide for “Case Study
Activity: Determining the Function of Challenging Behavior”
contains charts that provide all the components of each
hypothesis for each case child. The “Presenter’s Answer
Guide” is intended to be used by the presenter only and is
located at the end of the “Presenter’s Script.”

XIV. Summary (5 minutes)

Slide 66: (Handout 3a.9: Positive Behavior
Support Additional Resources) Review the
major messages of the workshop. Included in
the handouts are additional resources on
Positive Behavior Support. These resources

can provide participants with more information

on PBS. Handout 3a.9
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Presenter’s Answer Guide

Case Study Activity:
Determining the Function of Challenging Behavior

These charts are provided to the presenter to assist you in guiding the case study activity. They
are intended to be used by the presenter only. They provide the triggers, behaviors, and

maintaining consequences associated with each case study child’s challenging behavior.
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Pablo
; . Maintaining
Triggers Behaviors Consequences
+ Child tries to take toy or » Bites child + Adult verbally scolds

activity (centers,
playground)

Function: Access to toy

+ Adult physically holds
him until calm, then
redirects

* When released, he gets
toy or activity that he
wanted

Preventions New Skills Responses
. Maintainin
Triggers Behaviors Co:seqauenc%s

+ Children in his space
(line, small group
activities)

+ Children sharing
toys/activities (centers,
circle, playground)

+ Hit and/or pinch

Function:
Obtain toy/activity

+ Children leave play area
+ Children back away
+ Children give up toy

Preventions

New Skills

Responses

The Center on the Social and Emotional Foundations for Early Learning
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Individualized Intensive Interventions

Pablo
; . Maintaining
MAEEfE B Consequences
+ Adult stops playing Hits * Adult sits back down
with him and gets up to to continue playing
leave
Function:
Adult attention
Preventions New Skills Responses
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Dana
; . Maintaining
Triggers SHIRLE Consequences
+ Difficult task Screams, drops to floor, * Redirection
+ High demands and hits adult + Adults decrease
+ Sitting in circle demands
+ Undesired activity or + Left alone
materials
+ Small group
Function:
Escape demands
Preventions New Skills Responses
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Dana
. Maintaining
Triggers i
99 el Consequences
* Redirection

« Transition from one
activity to another

Drops to ground,
screams, cries, hits
adult

Allowed more time in
current activity

« Carried
Function:
Escape transitions
Preventions New Skills Responses
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Dana
. Maintaining
Triggers i
99 B Consequences
+ Adult or peers join him + Screams and cries + Left alone
in play + Allowed to play his
* Adult initiates new own way
activity
+ Turn-taking
Function:
Escapes
demands/turn-taking
Preventions New Skills Responses
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Sashi
. Maintaining
Triggers i
99 B Consequences
+ Unstructured activities * Mouth on toys/objects + Children yell out that it
(center) (sucking/chewing) is gross and yucky
+ Children get teacher
+ Teacher assists, helps
her take toy to “dirty
bucket”
+ Redirection and
Function: teacher plays with her

Adult and peer attention

Preventions New Skills Responses
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Sashi

Triggers

Behaviors

Maintaining
Consequences

+ Children entering
playground

+ Girl with bows, ribbons,
or clips sits or plays

Pulls bows, ribbons,
and clips out of others’
hair

Children scream
Adult runs to and
yells “No!”

Adult helps her play

nearby
Function:
Initiate social interaction
Preventions New Skills

Responses

The Center on the Social and Emotional Foundations for Early Learning

Vanderbilt University

http://csefel.vanderbilt.edu/

P 3a.28



Rev. 12/13

Module 3a

Individualized Intensive Interventions

Sashi

Triggers

Behaviors

Maintaining
Consequences

Difficult activities
Undesirable activities

* Resists walking, pulls
away, and/or drops to
the ground

Function:
Escape activities

Adults decrease
demands

Left alone where she
is to play

Preventions

New Skills

Responses
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Sashi

Triggers

Behaviors

Maintaining
Consequences

+ Transitions from one
activity to another

Wanders around
classroom and sometimes

Adult will eventually
redirect back to

+ Asked to sit for more drops to the ground activity
than 1-2 minutes * Left alone
Function:
Delays or escape
transition
Preventions New Skills Responses
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Sarah
. Maintaining
Triggers i
99 e Consequences
+ Unstructured activities * Plays in isolation in the + Left alone
(centers, playground) corner or under table
Function:
Escape social
interaction
Preventions New Skills Responses
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Sarah

Triggers

Behaviors

Maintaining
Consequences

+ Adult leaves
(arrival/ departure)

+ Adult is nearby
(centers, table activities)

Whines and cries

Function:
Adult attention

+ Adult goes to her

+ Consoled by adult

+ Adult rubs back,
rocks, or holds her

Preventions

New Skills

Responses
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Sarah
; . Maintaining
RS Behaviors Consequences
+ Wakes at night + Cries + Foster mother goes to
her
« Foster mother lies with
her until she falls asleep
Function:

Adult attention

Preventions

New Skills

Responses
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